This research investigated whether the 2013 curriculum English electronic book (e-book) 'Think Globally Act Locally' was categorized as a good quality e-book and how the e-book represented the criteria of a good quality e-book. By using the principle of qualitative research, a criteria checklist was used as the research instrument. The result showed that the e-book met 59% out of 66 criteria of a good quality e-book. The strengths of the e-book were in terms of the relation between the content provided and students' real-life situation, amount of exposure of speaking skills and grammar, and its appealing physical appearance. However, drawbacks such as failures to promote target culture learning, to expose language skills and sub-skills equally and to accommodate supplementary materials and digital features were found. The findings of the research showed that improvements toward the e-book should be made. Hopefully, this research provides insights for e-book writers to create more improved e-books by meeting the criteria of a good e-book and for English teachers to be effective in using learning materials. 
Coursebooks have been one of the primary materials that classrooms normally use. In Indonesia, especially, many coursebook publishing companies grow rapidly in response to classroom needs of the use of coursebooks in the teaching and learning process. Even, Indonesian Education Ministry of Education and Culture has also taken an action to publish coursebooks for all subjects and all levels. This reality depicts that coursebooks are considered to be an important matter to be provided in classrooms. As one of the school subjects, English subject is also taught using coursebooks.
There are a number of advantages of using coursebook in English classroom which have been defined by experts over the years. For a starter, Ansary and Babaii (2002) state that coursebooks help to control the teaching and learning process in classrooms. Therefore, a careful selection of coursebooks usually defines good results and an inappropriate selection usually causes regrets. Harmer (2007) further explains that with good coursebooks, most of the needs in the classroom (the needs of students as well as the program) are reflected in the coursebook making it easy for both teachers and students to achieve learning objectives. Good English coursebooks provide an appropriate language, contents and sequences of the material which suit the expectation of the students and the program. Thus, coursebooks are regarded as convenient ways for teachers to take learning materials from. Many other experts like Robinson, Richards, Nunan and Cunningsworth as cited in Zohrabi (2011) also point out several advantages of using coursebooks. For example, coursebooks help both teachers and students in the process of teaching and learning in the classroom by providing framework and syllabus of a program, promoting learners autonomy, providing a variety of learning resources, and serving as a plan in teaching which offers effective inputs as guidance to train teachers.
However, there are also potential problems caused by using coursebooks. Problems like cultural appropriateness which is sometimes neglected and the ignorant of coursebook writers about the winds of change of new methodology, research, and classroom feedback are possible to appear if an inappropriate coursebook gets selected and used. Harmer (2007) also argues that the trust the teachers and learners have on a coursebook will get them locked in the book and see the coursebook as an instruction for action rather than a proposal for action. By blatantly adopting materials presented in a coursebook without having to make any changes, this attitude gives negative results on teaching and learning process such as causing the learning to become monotonous and boring. Monotonous teaching and learning process may demotivate students to get involved in classroom activities. Chou (2010) also expresses concerns about the same thing as repetitiveness in a coursebook such as answering to questions after reading texts or doing multiple choice every at the end of the units will lead students to find the learning process uninteresting.
The reality that not all coursebooks match the needs of students and programs urges teachers and those dealing with the writing and designing of coursebooks to do an evaluation. Hutchinson and Waters as cited in Sarem, Hamidi and Mahmoudie (2013) acknowledge in a nutshell that coursebook evaluation is a process involving a procedure to find out whether the coursebook and criteria expected by a program or teacher are aligned. Therefore, to reach for a decision of getting a suitable coursebook for teaching and learning process, a careful and comprehensive coursebook evaluation is needed.
For decades, scholars have developed lists of criteria for coursebook evaluation. Mukundan, Hajimohammadi, and Nimehcisalem (2011) mention that the evaluative criteria are uncertain or may not be similar between one evaluator and the other because they should take into account the learningteaching context and the specific needs of learners and the teacher. However, based on a number of lists of evaluation criteria developed by scholars in many parts of the world, many of them are found to have similarities. Some similarities of primary criteria which are considered important to be evaluated are the content of the coursebook, layout and considerations which are related to the practicality. Harmer (2007) , for instance, has ten categories of criteria for coursebook evaluation. They are price and availability, add-ons and extras, layout and design, instructions, methodology, syllabus, language skills, topics, cultural appropriacy, and teacher's guide. Meanwhile, Mukundan et al. (2011) divide 27 criteria for textbook evaluation into two major categories; general attributes and learning-teaching content. General attributes include lists of criteria related to the relation of the book to syllabus and curriculum, methodology, suitability to learners, physical and utilitarian attributes, and supplementary materials. Learning-teaching content includes criteria related to how four language skills (listening, speaking, reading and writing), three subskills (pronunciation, grammar and vocabulary), and exercises provided are dealt in the coursebooks.
Due to a high demand for coursebooks, the number of coursebooks keeps evolving over the years. Publishing companies keep producing coursebooks regularly by offering something new and different (such as new approach, curriculum and the likes) to attract coursebook consumers. They even have started to produce coursebooks in different forms such as by making printed coursebooks digitalized (e-book). This action is taken to catch up with modernized era and give options for people regarding the simplicity of using coursebooks.
In Indonesia, although printed coursebooks are still favored, the publishing of electronic books has also started to grow. In fact, the Ministry of Education and Culture has started to publish electronic coursebooks in these recent years. There are a number of electronic coursebooks provided by the Ministry of Education and Culture, some of which are electronic coursebooks intended for the implementation of the 2013 curriculum. Being on hold, there is a possibility that the 2013 curriculum will be back on. In response to that, several 2013 curriculum coursebooks have been revised, reevaluated and republished in second edition formats, including English coursebooks. This evaluation and revision are aimed at providing teachers and students better and more suitable teaching and learning materials. However, there are 2013 curriculum English coursebooks which have not yet been reevaluated.
There has been a number of research carried out focusing on the evaluation of the 2013 curriculum English coursebooks since their publication. Arba'ati (2015) investigated whether the themes provided in the 2013 curriculum English coursebook for grade eight aligns with basic competence of English learning defined in the 2013 curriculum. By employing a descriptive qualitative research, she found that only 69.2% of units in the coursebook aligns with basic competence of the 2013 curriculum. The research shows that the coursebook has not yet been totally aligned with basic competence defined by the curriculum even if the coursebook is published by the Ministry of Education and Culture. Meanwhile, Nimasari (2015) discussed coursebook evaluation by highlighting different angles. Nimasari (2015) conducted a coursebook evaluation to the 2013 Curriculum English coursebook intended for grade ten. The objectives of the research were to find out how the coursebook accomplishes pedagogical aspects and students' responses toward the textbook. After the evaluation and analysis, it is found that the coursebook has both strengths and weaknesses in pedagogical aspects. It has strengths in terms of the methodology, presentation, design and learners' factors. However the weaknesses lie in the matter of content coverage and material completeness. Next for students' responses, it is found that the coursebook is quite beneficial and challenging. The third research, Sholihah (2016) investigated how the 2013 curriculum English coursebook for eleventh graders meet the criteria of a good coursebook. The finding shows that the coursebook analyzed is categorized to be a very good coursebook because the coursebook provided materials based on the rules defined in the curriculum. Further, a research concerning the realization of e-books in EFL teaching and learning process was conducted by Priajana and Baehaqi (2012) . They found that due to teachers' limitation in using technology, they were not yet aware that e-books had benefits for EFL teaching and learning process. Therefore, most of the teachers relied heavily on printed coursebooks.
Referring to the problems of coursebook elaborated earlier and all research on English coursebook evaluation, especially English coursebook intended for the implementation of the 2013 curriculum which are published by Indonesian Ministry of Education and Culture, this research fills the gap by focusing on the evaluation of the 2013 curriculum English electronic coursebook for ninth graders. This is also carried out as there are still very few studies conducted on the area of evaluating the 2013 curriculum English coursebook in the form of electronic book. Therefore, there are two objectives of the research. The first one is to find out whether the 2013 curriculum English electronic book 'Think Globally Act Locally' for the ninth graders meet the criteria of a good quality electronic book (e-book) and the second one is to investigate the extent to which the aforementioned e-book represent a good quality e-book based on e-book evaluation criteria.
METHOD
Since this research was aimed at finding out whether the 2013 curriculum English electronic book 'Think Globally Act Locally' for the ninth graders met the criteria of a good quality electronic book (e-book) and investigating how the aforementioned e-book represented a good quality ebook based on e-book evaluation criteria, this study was categorized as a qualitative research. Cohen (2007) states that making sense of the data obtained directly from participants is the aim of a qualitative research. Further, Creswell (2011) mentions several characteristics of qualitative research. Qualitative research requires an exploration of a problem and provides detailed information about a phenomenon. Referring to the characteristics, this study was categorized as a qualitative research since it gathers information and making sense of a phenomenon through an evaluation of a particular document.
The main subject of this study was the 2013 curriculum English e-book 'Think Globally Act Locally' for the ninth graders. The e-book was published by the Indonesian Ministry of Education and Culture in 2015. Consisting of 273 pages, this e-book is divided into fourteen units which consist of the whole year lesson. Language, 8(1), 57-74 Copyright © 2018 by JEFL, p-ISSN 2088 -1657 e-ISSN 2502-6615 62 The aforementioned e-book was selected under the consideration that, unlike other e-books for other levels which have been revised once and have been republished in their second edition, this e-book has not been revised yet since its first publication.
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The e-book 'Think Globally Act Locally' was evaluated using an eclectic checklist. The checklist was a blend of two separate checklists (Demir & Ertas, 2014; Marczak, 2013) . As the subject to be evaluated was a coursebook with digital features, the criteria included in the checklist did not only serve to evaluate the layout and the completeness of the content and language skills of the coursebook, but also its digital features.
The checklist employed in this study consisted of 66 criteria (in the form of questions) in total which are divided into six major categories. The categories are subjects and contents, sub-skills and skills, layout and physical make-up, practical consideration, functionalities and device and format. The first category (subjects and contents) consisted of the criteria related to how contents are presented in the e-book in relation to cultural appropriateness, the variation of topics, local and target culture learning and the like. The second category consisted of criteria to evaluate how the four language skills (reading, listening, speaking and writing) and three sub-skills (vocabulary, grammar and pronunciation) are dealt in the e-book. The third category was layout and physical make-up. The attractiveness of the layout of the coursebook including the pictures, diagrams and tables and also the printing quality were included in the criteria under this category. Criteria of e-book layout in relation to digital features were also included in the third category. The fourth category was related to practical considerations of the book. The criteria included figuring out whether the e-book was accessible, affordable, up-to-date, related to curriculum goals, provided supplementary materials and the like. The fifth category was related to investigating the functionalities of the e-book. It tried to investigate whether the e-book had hyperlinked, multimedia, and tools to do bookmarking and annotation.
The first thing to do in the procedure of collecting the data was gaining access to a website owned by the Ministry of Education and Culture. The website provides e-book for all levels and subjects by taking no charge for downloading the e-book. With no registration needed, the e-book was downloaded in short period of time.
After the data was collected, the analysis began. A brief overview of the e-book was worth doing to get familiar with the e-book layout and content in general. Then, the e-book was evaluated in terms of criteria listed in the checklist (the instrument). The checklist required the rating of each of the criteria in a 'yes' or 'no' value. If the e-book matched a criteria then a tick is put in 'yes' column. Meanwhile, if the e-book did not match a criteria then a tick was put in 'no' column. After all those criteria were investigated, the number of the criteria in each column was counted and turned into a percentage. The result then was interpreted into one of the following conditions; if the e-book represented more than 80% of criteria, it was considered as a good quality ebook; if the e-book represented the listed criteria in the range of 60% to 80%, it meant the e-book could be used but it needed adaptation; if the e-book represented less than 60% of criteria, it meant that the e-book was not suitable to be used. The finding of each major category of criteria was elaborated descriptively in detail and also supported by relevant theories in the next section.
FINDINGS English E-book 'Think Globally Act Locally' for the Ninth Graders Based on the Criteria of a Good Quality E-book
The finding of this first research objective is presented on Table 1 (a checklist) and followed by the result which is presented in percentage.  Are multimedia/hypermedia part of the e-book?  Is the e-book equipped with an advance search tool which permits the reader to take a variety of search routes and use a range of search queries?  Can the reader customize elements of the e-book to his/her liking/needs?  Are bookmarking and annotation tools available to the reader?  Device and Format Does the e-book require an e-reader which is relatively cheap and available?

Is the e-book file format, i.e. will it be read by multiple brands of reading devices or a desktop computer?  Are reading rights restricted in any way, e.g. through a digital rights management (DRM) system?  Source: Demir and Ertas (2014) The finding shows that 59% out of 66 criteria were met. Referring to the percentage conditions set out earlier (elaborated in the method section), this ebook was categorized into the third category: the e-book was not suitable to be used in the teaching and learning process. However, it is possible for English teachers to make improvements to the e-book by adapting the materials.
English E-book 'Think Globally Act Locally' for the Ninth Graders Represents the Criteria of a Good Quality E-book
The second research objective intended to figure out the extent to which the 2013 curriculum English electronic book 'Think Globally Act Locally' for the ninth graders meets the criteria of a good quality e-book.
Subjects and Contents
The findings show that the contents of the e-book did not serve as a window into learning about the target language culture (American, British, etc.). The e-book only includes literally three activities which exposed other cultures. The first one was a song entitle 'Que Sera Sera', the second was a folktale from Vietnam entitled 'The Golden Star-Fruit Tree', and the last one was a song entitled 93 million miles by Jazon Mraz. The contents in the e-book mostly included general topics so that all of the contents were considered culturally appropriate. The topics and texts were free from discrimination attributes (such as gender bias, racism, and stereotype) and sensitive materials (such as religions and politics).
Sub-skills and Skills
In exposing reading skills, the e-book did not quite provide adequate number of reading texts. Most of reading texts provided were in the form of conversation dialogues rather than in the form of long texts which introduce English text types (descriptive, narrative or recount text). It went the same with the exposure of writing skills. The actual writing did not exist in this e-book and the exposure of writing skills in this e-book was not adequate. There were only two genres of texts presented across the book; a procedure text and a narrative text. However, there was no instruction for students to write their own text. Instead, to compose a text, students were expected to fill in the blanks or rearrange sentences. The exercises related to writing were the ones such as writing to answer some questions, filling blank texts and composing a journal related to what have been discusses in a unit of the e-book.
Out of four language skills, listening and speaking were exposed the most in the e-book. The e-book offers a lot of listening activities in each unit. Most of the activities were about listening to the teacher while she/he reads a text or a conversation to students. The listening materials were accompanied by background information, questions and activities to help comprehension. The tasks were appropriate for learners to listen to as it revolved around learners' context, but the tasks were not authentic because they were not recorded and it was the teacher who expected to give the listening material instead of the target language speakers.
In addition, this e-book presented speaking tasks in each of the unit of the e-book. The tasks revolved around giving a presentation, doing a role play and repetition, and acting out a conversation in the book in pairs or groups. In addition, this e-book included speech situations relevant to students' background so they helped to initiate meaningful communication.
The vocabulary learning did not seem to become a priority in this ebook. There were only a few units which provided vocabulary loads. In unit ten, for example, vocabulary load was presented by integrating it with a filling gap task. A story was presented with some words taken out of it and they were spread in columns. Students were expected to learn the vocabulary and fill the gaps of the story afterwards. The vocabulary items learned unfortunately were not recycled in the following units in the effort to strengthen students' vocabulary knowledge.
Grammar learning was offered very well in this e-book. This e-book presented grammar learning by putting them in contexts instead of in complex charts and tables. One of the examples was strengthening students' knowledge on how to give suggestions of to do or not to do something. The e-book presented the grammar learning through a range of simple conversations by using pictures which will catch students' attention. Although grammar was presented in tables such as the learning of the changing of verbs in English, this e-book presented it in simple and colorful tables. However, grammar learning which were discussed in previous unit was not practiced and reinforced in subsequent lessons.
Pronunciation is another sub-skill which is required to be provided in a coursebook. Yet the e-book covers sub-skills like note-taking, skimming, scanning, and the like, for example students are asked to do a note-taking by writing what they have learned in the entire unit. Skimming and scanning were also integrated with the learning of other skill and sub-skills.
Layout and Physical Make up
For a starter, the publishing details were clearly mentioned in the beginning of the book to let the readers know about the information of the ebook authors, the publication date and the publisher of the e-book. The color of the layout of the e-book was clear and bright (no blurry layout). The pictures and texts were clear for users to see and read. Those qualities made the e-book look interesting and fun. The e-book presented the materials in pictures and tables with rich color made it to be visually appealing. The size and weight of the coursebook also become one of the criteria to be evaluated. Since this coursebook is in a digital form, the size and weight were considered to be convenient as the students do not have to physically carry the e-book in order to use it, as the e-book can be used in tablets, laptops and computers, and as the size of the e-book software is relatively small (12.2 MB). In addition, accessing the e-book is not difficult as having a downloaded e-book is enough to start the learning.
To ease learners, this e-book differentiated the cover in each unit by designing it in full pictures, writing the unit number and its theme in bold and bigger fonts and providing learning objectives which should be accomplish in each unit. However, the digital features of layout and physical make up such as the feature of navigation clues which makes particular elements of content accessible and color scheme to aid searching were not provided in this e-book, while Marczak (2013) expects those two things to characterize a good quality ebook. To access the e-book, the users literally have to scroll the e-book up and down to find the pages they wish to read.
DISCUSSION
As it is mentioned in the finding section, the e-book met 59% criteria of the good quality e-book. The e-book met the criteria of a good quality e-book to the extent that it is able to promote students communication skills. Mukundan et al. (2011) specify a good quality coursebook criteria are that the tasks should be developed to initiate meaningful communication. Some of speaking situations offered in this e-book were the ones dealing with the topic on congratulation on someone's success, giving suggestions and stating past activities. Those situations are closely related to students' daily activities. Kang (2005) believed that familiarity of topics is able to increase students' motivation and willingness to speak the new language because it has what so called as the sense of security. Therefore, the exposure to such speaking situations presented in the e-book is helpful to get them to be motivated and increase their willingness to speak English.
In addition, the e-book has successfully put students' daily life contexts into the e-book contents. Therefore, it is possible for students to learn English better as they can relate the learning to their real life activities. Contents related to congratulating someone's success and making suggestions are things that they often deal with in their daily lives. McKay (2003) believed that exposing students to contents related to their local contexts or the experiences they often deal with in their daily lives is more effective to initiate communication.
Despite the strengths, the e-book does not go without weaknesses. First, it has not yet successfully presented an equal exposure between foreign culture and the local culture learning. The e-book presented most of the contents in general topics which every culture shares and familiar with. The learning of a target language should also come with the learning of a target culture. Liu (2014) and Gómez Rodríguez (2015) acknowledged that culture and language learning cannot be separated as it influences students' understanding. Further Gómez Rodríguez (2015) mentioned that the selection of the target culture learning topics in EFL textbooks is expected to go beyond the surface. However, such topics which contain culture learning in language classrooms are expected to be well-selected to exclude inappropriate contents which are offensive, personal and impractical.
In addition, the e-book has not yet promoted authentic materials. Sample (2015) mentions that in the research he/she conducted, it showed that certain kinds of authentic materials contribute to students learning motivation. In the criteria checklist utilized to evaluate the e-book, the aspect of authenticity is asked in the category of skills and sub-skills. Belaid and Murray (2015) conducted a research on EFL teachers' attitude and perceptions toward authentic materials and found that authentic materials are expected to be exposed in the foreign language learning to familiarize students with how the target language is used or spoken in the target language speakers' real life. Gilmore (2007) acknowledged that there is a gap between authenticity and textbooks: textbooks present the language and tasks artificially rather than authentically.
CONCLUSION
Selecting a good quality e-book is not an easy task. A careful evaluation using lists of criteria should be carried out to discover the strengths and weaknesses of an e-book. This research investigated whether the 2013 curriculum e-book 'Think Globally Act Locally' for ninth graders was categorized into a good quality e-book and how the aforementioned e-book met the criteria of a good quality e-book.
By employing an e-book evaluation criteria checklist, the e-book was analyzed and the finding was obtained. The finding showed that the e-book met the criteria of a good EFL e-book to the extent that the e-book contents increase students' willingness to learn and to speak English by providing familiar topics. The e-book represented the contents by relating it to students' real-life situation, the e-book made a great exposure for students' speaking Journal on English as a Foreign Language, 8(1), 57-74 Copyright © 2018 by JEFL, p-ISSN 2088 -1657 e-ISSN 2502-6615 72 skills as there are a lot of speaking activities provided in the e-book (doing presentations, role play and acting out conversation), and the e-book had appealing layout or physical appearance.
However, some shortcomings were found in the e-book. First, the learning of the culture of the target language was not exposed very well. The second was that the e-book did not equally expose the four language skills and three sub-skills. The e-book did not accommodate audios to listen to in the effort to build students' listening skill, vocabulary loads, actual writing tasks, and pronunciation learning. Next, supplementary materials were not provided in the e-book. The other major flaw was the fact that the e-book was designed in a rigid digital form. It is not possible for students to customize, write notes and mark relevant section.
In conclusion, although the e-book only met 59% criteria of a good quality e-book and fall under the third condition (explained in the data collection and analysis procedure section) which meant that the e-book was not suitable to be used in the teaching and learning process, teachers are able to do improvements to the e-book. It is possible for teachers to find and add the following materials: food labels, greeting cards, magazine, phone messages, or movies to familiarize students with the authenticity of English learning materials. Teachers can also use the topics of the e-book to integrate skills learning so that students experience the four language skills equally. With the right adjustments, a barely good EFL e-book can become a good EFL e-book.
Therefore, hopefully this research contributes novel ideas and encourages e-book writers, especially in Indonesia, to design and write a welldesigned e-books which accommodate features which are still missing from the e-book analyzed in this research. Further, as what is evaluated in this research is an electronic book, e-book writers and designers are expected to determine and accommodate digital features of e-books.
